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This chapter aims to explore the gap between contyawand family-based bilingualism and
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This chapter retraces the development of bilingu@nary schooling by looking at the
German-Slovenian speaking region of Carinthia. #h& focuses on teaching and learning
materials that have been used at different histbpoints in time and which provide a look
into related teaching practices of the time. Theigleof those materials not only reveals the
role of bilingualism and the relative power of bédhguages, but it also provides evidence of
the ‘hidden’ curriculum expressed through the makeiThe analysis adopts a multimodal
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used to interrupt the usual patterns of the tightintrolled initiate-respond-feedback (IRF)
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resource to style and fashion interactions in walygh allow them to bring in other genres in
creative ‘play frames’ (Lytra 2007).
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In this chapter, we present findings from an etlmaplgic research in a secondary school in
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particular, we analyse data from a student focosigiand relate these to classroom materials
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documents, as they construct relationships of kd@bonging or membership in different
ways.
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Changes and transformations that characteriseriatiernity in Western societies around the
globe also mark contemporary Sweden. Despite tttetliat immigration to Sweden has been
increasing over the last forty years bringing admmguistic and ethnic diversity, the country

is still struggling with the idea of Sweden as #artm and homogeneous society. Drawing on
ethnographic research conducted in a multilingahbsl setting in suburban Stockholm, the
present chapter focuses on conflicts around issfidanguage and ethnicity. It examines

discourses on linguistic diversity and explores iestations of these discourses in daily
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discourses that are dominant in the society aré bepproduced and contested in the local
discourses across the institution and in dailyheagrpractices. The positionings and practices
of teachers thereby offer insights into the tradiél institutional order and the problems
associated with it in contemporary Sweden.
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Formats of bilingual education exist in a number coihtexts in France. However, the
monolingual ideology that is still underlying maaf/these educational provisions continues
to reproduce the perspective of two separate maogudlisms. The author examines this
perspective critically and looks at the possil@tiand conditions for building plurilingual
competence. She examines practices that aim toliseotiie children’s linguistic and cultural
resources and help them to develop their pluralwaretjual linguistic repertoires in order to



gain useful and valuable social capital. The autheestigates how schools can achieve that
goal by taking into account multiple trajectoriespecially those of allochthonous children.

The chapter also provides suggestions for how tegmte complementary biographic and

didactic approaches that bring in diversity andnpote a plurilingual competence and

measures for constructing it.
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This chapter evokes the model of bi-/plurilinguduieation in Corsica and it interprets the
emergence of these programs as an outcome of lgagoanority mobilisation in a
sociolinguistically complex situation. This periofl educational development marked a new
stage in European history of linguistic democranyg & has led to a critical examination of
the grounds of monolingual schooling. Educatio@arsican and the Corsican language itself
have undergone different developments over thethast years. At the end of the twentieth
century, school has had to adapt to new demogragbapolitical and curricular facts where
language has become a central feature. The outbambrought a new concept based on the
idea of a polynomic language that is being develagal it has also become part of a new set
of socio-didactic teaching strategies. The conoéggolynomy offers a new approach to the
idea of a linguistic norm that is permissive antegnates elements of various romance
languages as well as taking into account the ide@apvoject of society that reflects language
planning on a regional level.
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This chapter looks at language and educationalcesomade by parents in the north of
France. Children who go to school in Belgium reeei@n education in Dutch (the
neighbouring language and the standard variethefé¢gional language in the ‘Département
du Nord"). Our findings suggest that this choiceediicational provision is directly linked to a
lack of multilingual programmes in the nationaléfch) educational system. We also discuss
the implications for French families who have swdceither a bilingual programme in
French-Dutch in Wallonia, or a more radical chaae Flemish school functioning entirely
in Dutch.
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In this chapter the author addresses the gap betwegent teaching strategies and the
educational needs of children from a migrant bamkgd. The author shows how
representations of different languages have bdantap in practices of language teaching
and she explains the role of language representaticontributing to widen and perpetuate
the existing gap. She argues that understandingesaginising the needs of migrant children
is the first step towards assuming a revision dcpce. The author advocates for a
“sociolinguistics of change” and she sees partiieeghers and researchers, to have a specific
and equally important role in bringing about pedagal change.
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The purpose of this article was to examine howheex in freedom assume ownership of
their teaching as they move into spaces of prajessidevelopment to explore collective
issues, like language variation and learning; wikathers focus on when they are free to
think about their work — their own empowerment ahat of learners; and what they do in
classrooms to assist bilingual learners to engagmtellectually challenging tasks in the
second language. Through specific examples, tHeoaeplores how the teachers’ thinking
and practices shed light on the relationships betwerofessional development, language
development and intellectual development of thehees, and the learning of their bilingual
students. The examples are contextualized histlyricand institutionally within the
framework of language education and developmefreaslom.
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In the officially quadrilingual country of Switzerland, language t&ag is a recurrent topic in
institutional, private and media discourses. Biliageducation is provided in different forms
depending on the scope, intensity, target languagépnal or mandatory nature of the
programme and its curricular status. Experiencesuimently running programmes suggest
that models such asimersion réciproquédual language education) offer a fruitful appraach
However, certain requirements need to be fulfilladorder to allow its provision. This
includes the co-presence of two linguistic commiasitn one classroom, and in the same
school. It also entails a co-existence of both lmgg communities in everyday life, a fact
which is rather exceptional even in Switzerlandcsithe majority ofcantons,districts and
municipalities are officially monolingual. This ghtar starts by describing the linguistic
landscape of Switzerland and it moves on to presentels ofimmersion réciproquén that
context by focussing specifically on two case stadhat include a primary and a secondary
school situated within the bilingual German-Frespkaking city of Biel/Bienne.

GABRIELE BUDACH/ULRIKE DREHER'PATRIZIA SPANU
»S€e non e chiaro prendete I'abaco“: Wege zu eindimgioialen Curriculum
im Schnittpunkt von Multimodalitat und Tandem-Lefte...............cceeeeeeee. 291

This chapter looks at bilingual math teaching i@erman-Italian immersion programme in a
primary school in Frankfurt/Main. The focus is am @riginal tool — theabacus— which is
widely used in Italian schools, but is rather unowmon in parts of Germany. This text is
embedded in a view of learning as socio-cultural arultimodal practice and it examines the
abacusas a symbol of successful bilingual curriculum dwmg that also helps to represent
complex numbers. Highlighting this example, thet tdgscribes therocessof integrating
multilingual and pluricultural resources from diéat national curricular traditions. It also
discusses the kinds of dialogic exchange and reggmti that unfold within the collaborative
work of a team of bilingual teachers who are botmthe common endeavour of building a



bilingual curriculum. On the one hand, the chapdeks at the practice of teachers and their
role in bringing about curricular change and refimgnteaching practice. On the other hand,
the text discusses the effects that usingabacushas stimulated for children’s individual
learning.
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This chapter looks at an Italian-German two-way-@nsion program in Frankfurt/Main.
First, the author focuses on the history and osgdiunal aspects of the programme design as
it is implemented in two primary schools and oneoselary school. Then, she analyses
empirical data from an ethnographic study lookihgnterviews with parents whose children
currently attend the bilingual programme at secondahool level. Findings from that study
provide insights into the parents’ views on languagd intercultural learning. They also shed
light on how parents view the role of teachers,liti@gual curriculum and the development
of their children’s multiple identities.
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The model of the State Europe School Berlin (Stdal Europa-Schule Berlin, SESB) which
was founded in 1992 currently includes a networkhafty one schools offering bilingual
immersion programmes in nine different language Woations, including German and
another partner language. The text presents theeptg and organisational set up of the
larger network of SESB. In the last part, the authoeferring to experiences from the ground
and discusses institutional structure and somecdiffes that have been encountered and that
are critically examined from the perspective oiresider.
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This chapter focuses on curriculum developmenbitimgual teaching as it has been carried
out in the State Europe School Berlin (StaatlicheoRa-Schule Berlin, SESB) over several
years. A particular challenge consists of integgaturricular contents from both the German
and the Italian curriculum in an attempt to repneéslbe partner countries equally. The present
text retraces this process by commenting on a tsaheof literary texts that is suitable for
teaching Italian to children between the ages ofol16. The author then presents a concrete
course unit for grade 8 that brings in humour #sxéual category and discusses the comical
as part of intercultural communication.
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Integration is more than just the discovery anaiporation of Italian cuisine and fashion. It
includes the desire to take into account the legrmeeds of children from an Italian
background that prompted the creation of (the)fi@ggrman-Italian school in Wolfsburg (the



city of the head quarter of VW). Instead of oneeslidntegration for Italian children into the
German school and educational system this bilingadlool was meant to create equal
opportunities for children allowing them to leamboth languages and thereby facilitating
their mutual understanding. This example has bekptad and it has served as model for
many other projects of that kind in Germany. Thiapter presents the project’s trajectory, its
basic aims, as well as the implementation of bilalgeaching practices and organisation.
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This chapter presents the results of a two-way-isioe programme that has been operating
since 1999/2000 in Hamburg. This project would l@tso special if the languages involved
did not also include migrant languages and childio are speaking them as their first
language. Initially, bilingual programmes in Hamippumcluded as partner languages
Portuguese, Italian and Spanish, later on two dshstarted offering Turkish following the
same model. More importantly, the entire proje& haen accompanied and evaluated from
the beginning. Therefore, it has been possibleduchent language development at these
schools over a period of four years. Yet, due tutéd resources, the researchers were not
able to include all the necessary methodologiesh sas the simultaneous study of
(monolingual) control groups. However, findings tbht study are nonetheless valuable as
they provide clear evidence and point towards &l\désign for further research. The results
also help to clarify what kinds of learning outcarean be realistically expected from such
programmes.
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